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“… a critical challenge for L2 teacher education is to create public spaces 
that make visible how L2 teachers make sense of and use the disciplinary 

knowledge that has informed and will continue to inform L2 teacher 
education.”  (Johnson, K.E., 2006, p. 241) 

 
Key concepts in professional development literature 
 

 Schön’s (1987) paradigm of “reciprocal reflection-in-action”  
Mentoring “takes place in the context of the student’s attempts to design; it 
makes use of actions as well as words, and it depends on reciprocal reflection-
in-action” (p. 101).  “Reflection-in-action” is two-fold – it includes our 
evaluation of a task we have just performed, followed by a real-time 
recalibration of our actions.  In a mentoring relationship, “reciprocal reflection-
in-action” enables dialogue between the mentor and mentee because it guides 
and directs subsequent questions, suggestions, explanations, and strategy 
building. 

 
 Cochran-Smith & Lytle’s (1998) conception of “knowledge-of-practice” 

“ … implicit in the idea of knowledge-of practice is the assumption that, 
through inquiry, teachers across the professional life span-from very new to 
very experienced-make problematic their own knowledge and practice as well 
as the knowledge and practice of others and thus stand in a different 
relationship to knowledge.” (p. 273) 
 

 Lave & Wenger’s (1991) “situated learning” and “legitimate peripheral participation” 
“Situated learning” implies “emphasis on comprehensive understanding 
involving the whole person rather than receiving a body of factual knowledge 
about the world …” (p. 33) 
“Legitimate peripheral participation concerns the process by which newcomers 
become part of a community of practice.” (p. 29) Rather than being on the 
outside looking in, peripherality “suggests an opening, a way of gaining access 
to sources for understanding through growing involvement” (p. 37). 
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“Situated learning” and “legitimate peripheral participation” in action  (an example) 
 
 Dynamic shifting of roles – a continuum between teaching and observing:  

 
 

Benefits of mentoring for mentor teachers 
 

 Why become a mentor teacher? 
 
Mentor teachers have reported that: 
 

 knowledge that was once implicit becomes explicit 
 
 being able to collaborate and shift roles gives mentor teachers new insights 

into: 

 
Our Students Classroom Activities Ourselves as teachers 

Being a mentor teacher can  help us:  
 
anticipate student 
responses and build this 
into lesson planning 

 
see a wider range of 

activities and different ways 
to implement them 

understand our 
strengths and 
weaknesses in a non-
evaluative manner 

 
figure out how much 

output we can expect 
from students 

 
become more analytical and 
deliberate about how we set 
up activities 

see that multiple factors 
are involved in student 
learning – this 
depersonalizes teaching 

 
change lessons “on-the-
fly” in response to 
noticing how students 
respond to questions, 
directions, and activities 
during a lesson 

 
realize that our pedagogical 
choices are often based on 
our own experiences, our 
own unique teaching styles, 
and different ways we have 
of understanding and 
unpacking curricula 

 
gain language to 
describe and explain 
what is happening in the 
classroom and realize 
there’s a common set of 
tasks ESL teachers 
regularly engage in 
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Things to consider when you become a mentor 
 

 Before you start, ask yourself these questions and write them in a journal: 
 - What are my preconceptions about being a mentor teacher? 
 - What role/responsibilities do I think I should have?   
 - What role/responsibilities do I envision for my mentee? 
 

 Build a relationship with your mentee – get to know who they are as a person, 
including their experiences prior to being a teacher 

 
 Keep a journal of your observations of your mentee and refer to it frequently!  

Notice patterns exhibited by students and mentee.  Use this to reflect back onto 
your teaching when you switch roles with mentee. 

 
 Negotiate a schedule of meetings (lesson planning, lesson review, and lesson 

feedback).  To get the most out of mentoring, you may want to meet twice a day, 
before and after lessons.  This can take anywhere from one to three hours! 

 
Things to consider when advocating for or planning a mentorship program 

 
 Training is important because it creates a baseline – a common set of expectations 

 
Some questions to consider: 
 How can mentors be trained to observe and give formative feedback? 
 
 What should mentors focus on? 

 
 What type of language needs to be developed for observations and feedback? 

 
 What type of support/intervention is needed? 
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