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II.  Guidelines for building peer response skills throughout an academic term 
 
 
 
 

 

 

1) Build community before launching peer response activities.    
 Have students consistently read and react to one another’s ideas (Berg, 1999; Hansen & Liu, 2005). 
 Activities: Class contract, online introductions, journal responses to readings. 

 
2) Give students a rationale. 

 Stress the importance of peer review and collaboration in academic and professional settings.  
 Activity: Discuss pros and cons of sharing and critiquing writing. 

 
3) Pair with care.  

 Pre-assign group mates.   
 Stay attuned to group dynamics. Adjust as needed.    

 
4) Vary the scope, timing, and foci of peer response activities.  

 Incorporate peer response throughout the writing cycle.  
1. Prewriting: Peer response to quotes. 
 Activity:  

a. Students post quotes from a reading, react, and ask for opinions.  
b. Classmates post replies. 
c. Results are used to launch group/whole class discussions.  
d. Postings and discussions help writers generate ideas for compositions. 

 
2. Pre-writing: Free writing and peer sharing 

 Activity:   
a. Students write answers to a question related to their assignment without worrying 

about grammar or spelling. 
b. Peer groups share free writes and take notes.  
c. Students free write again about interesting points that peers introduced. 

 
3. Drafting: Peer review of working thesis statements 
 Activity:  

a. Students write thesis statements on note cards: One for themselves and two for readers.  
b. Readers write predictions of key points and essay organization. 
c. Readers discuss predictions while writers take notes and make revisions. 

 
 Variations:  

 Writers turn in “before” and “after” thesis statements. The teacher comments. 
 Anonymous readers write comments on writers’ thesis statement cards. 
 Focus on different essay components: Topic sentences, supporting details, 

paragraph organization, cohesive devices, introductions, and conclusions. 
(Adapted from activity created by Holly Ho) 
 

1) Build community before launching peer response activities. 
2) Give students a rationale.   
3) Pair with care. 
4) Vary the scope, timing, and foci of peer response activities. 
5) Teach polite expressions for giving and receiving feedback. 
6) Model reading drafts and writing comments. 
7) Hold readers and writers accountable for peer response. 
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5) Teach polite expressions for giving and receiving feedback.  
 Contrast polite and impolite peer suggestions and reactions. 
 Activity:   

a. Present impolite peer comments and reactions. 
b. Elicit problems (i.e., excessive criticism, defensiveness) 
c. Share constructive alternatives. 

 
6) Model reading drafts and writing comments. 

 On an anonymous student draft from a previous semester, mark the draft and comment using 
a worksheet similar to what peer reviewers will use. Demonstrate think aloud techniques. 

 Variation:  
 After modeling responses to a worksheet question, assign pairs questions. 

Partners present their markings and comments. 
 

Portion of a completed peer review rubric for a research paper draft. 
 
 
 
 
 
 
 
 
 
 
 
 

 
 

6) Schedule peer review and student-teacher conferences strategically 
 If peer response occurs first: 

 
 
 

7) Hold peer readers and writers accountable. 
 Evaluate participation in peer review. Comment on the quality of suggestions and revisions.  

 
                                     Excerpt from research paper evaluation 

                                             
(Adapted from American Language Institute Level 48 Reading, Writing, & Research Course Reader, Summer 2011, p.162) 
 

 Ask students to reflect upon the usefulness of peer response. 
 

Excerpt from writer’s reflection on peer response 

Participated in peer review. 1    2   3   4 You gave constructive feedback to Sue. 
Made necessary changes suggested 

by your peer and teacher. 

1    2   3   4 You greatly improved your second draft. Sue 
made some useful comments. 

PEER REVIEW – Problem-Solution Research Paper                                            

Writer’s name    Sue      Reviewer’s name   Allen                                    

Directions: 1. Read your partner’s paper and answer the questions.                                          

2. Go through each question with your partner and discuss your comments. 

1) Does the introduction grab your attention and give background information? Explain. 

Yes, because it uses persuasive examples and a clear thesis statement. 
  

2) Underline the thesis statement. Does it include an opinion? Will the paper focus mostly on problems 
or solutions? Does the thesis statement help you predict types of problems or solutions that the 
writer will discuss? Explain.                         

Yes, it has an opinion. Problem: Under the health care system, higher medical cost, poor 
public health, lower national welfare. Solution: Health reform by government. 
 

3) Underline topic sentences in body paragraphs. Do points in topic sentences give each paragraph                
a clear focus and relate to the thesis statement? Explain.  

Most of it is okay but the solution paragraph doesn’t have clear topic sentences. 

“…classmates’ comments sometimes can let me know what I always think is 
correct and some shortcomings that I am unable to find by myself.” 
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